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C35 Head Start Home-Classroom (Dis)Continuity
—Shannon M. Warren, Melissa A. Barnett

PRESENTER
Shannon M. Warren, University of Arizona
Framed in bioecological systems theory, this collaborative qualitative study investigated Head Start home-classroom 
(dis)continuity from the perspectives of parents and teachers in a metropolitan community.  Focus group discussions 
emphasized beneficial home-classroom discontinuity, reflecting Head Start’s role as compensatory preschool 
programming for families in poverty.  Participants also shared experiences with “carry-over” (i.e., bringing a behavior/
practice from one environment to the other), causing a shift from discontinuity to continuity which was initiated 
children as well as adults. 

C36 Relationships Between Families and Head Start Staff: Associations with Children’s Academic 
Outcomes Through Approaches to Learning and Home Involvement

—Shinyoung Jeon, Kaitlyn Newell, Elizabeth Frechette
PRESENTER
Shinyoung Jeon, University of Oklahoma, Tulsa
Using data from the nationally representative Head Start Family and Child Experiences Survey 2014 (FACES 2014), 
the present study examined how both family-family service staff relationships and family-teacher relationships are 
associated with children’s academic outcomes (i.e., vocabulary and math skills) through home involvement (e.g., 
educational activities at home) and children’s approaches to learning. Results showed that family-family service 
staff relationships were associated with home involvement, which, in turn, was associated with children’s receptive 
vocabulary skills and marginally associated with math skills. Family-teacher relationships were associated with 
children’s approaches to learning, which, in turn, was associated with both receptive vocabulary and math skills. 
The results suggest that family relationships with family service staff may impact children’s learning activities and 
learning behaviors, which, in turn, affect children’s academic outcomes. These results illuminate the far-reaching 
impacts, both in the classroom and at home, of families’ relationships with Head Start (HS) staff and have implications 
for determining where HS programs should focus professional development efforts and resources. Further research 
should investigate whether these changes in children’s approaches to learning and families’ home learning practices 
persist.

C37 The Teacher-Parent Relationship: Associations Between Teacher Characteristics and Teacher-
Parent Relationship Quality

—Jody Cook, Katherine Asher Halquist, Claire Vallotton, Ann Stacks,  
Holly Brophy-Herb, Maria Muzik, Katherine Rosenblum

PRESENTER
Jody Cook, Michigan State University
Teachers and parents work together to support the development of infants and toddlers. High quality teacher-parent 
relationships are associated with positive outcomes for teachers, parents, and children. In order to support such 
relationships, it is important to identify predictive characteristics associated with relationship quality. This study 
examines Early Head Start teacher characteristics that may affect the quality of the teacher-parent relationship and 
found that mainly depressive symptoms are correlated with specific aspects of teacher-parent relationships.

Poster Topic: Parenting/ Parent-Child Relationship

C38 Associations with Children’s Representations of Parent-Child Negotiation
—Hannah Mudrick

PRESENTER
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Hannah Mudrick, Pennsylvania State University, Harrisburg
Goal-corrected partnerships (GCP) emerge when parents and children negotiate around competing goals. Despite a 
theoretical literature, empirical evidence for individual differences in the characteristics or timing of GCP’s emergence 
and development is limited. The current study assessed dimensions of GCP from the viewpoint of children age 4 to 8. 
Findings indicate significant effects of age, sex, parenting, and skill development factors. 

C39 Promoting Positive Parent-Child Relationships through Early Head Start Home Visits
—Cassandra Baxter, Yange Xue, Sally Atkins-Burnett

PRESENTER
Cassandra Baxter, Mathematica
We explore Early Head Start program processes and practices that support positive parent-child relationships among 
families in the home-based program option. We describe the extent to which programs focus their goals, professional 
development, and home visit content on positive parent-child relationships, and the quality of parent-child and parent-
home visitor relationships. Finally, we explore how these processes and practices relate to the quality of parent-child 
relationships, and whether these relationships are mediated by parent-home visitor relationships. 

C40 Using Tele-Visiting to Support Families with Infants and Toddlers
—Lori Roggman, Tasha Olson, Maria Carolina Rinaldi, Iveth Wences,  

Andy Gongora, SuJung Park, Mark Innocenti 
PRESENTER
Lori Roggman, Utah State University
This poster reports an evaluation of tele-visit sessions for parents with 18-36-month-old toddlers, testing content 
adapted to each family’s strengths and needs, delivered via online video meetings with observation-coaching 
strategies, and tested with pre-post quantitative and qualitative observational and survey data with U.S. mothers 
and/or fathers. Preliminary analyses indicate positive outcomes in observed parenting interactions, strong observed 
parent-child engagement with each other and the tele-visitor, and a positive parent and child response to tele-visits.

Poster Topic: Partnerships/ Community Collaborations

C41 Bringing Library’s Storytime to Preschool Classrooms: A Quasi-Experimental Study of the 
Community-Outreach Storytime

—Seung-Hee Claire Son, Liesl Jacobsen
PRESENTER
Seung-Hee Claire Son, University of Utah
The present study attempted to evaluate a library’s community-outreach storytime in low-income preschools on 
children’s literacy skills and interest. Participants include 263 children in three urban Head Start sites. Two sites 
served as the treatment group (n=111) and the third site was a waitlist control, which had storytime treatment the 
following year (n=77). Multiple regression analysis showed the main effects of storytime on comprehension and 
vocabulary but not on print skills or reading interest. 

C42 Early Learnings from a Research-Practice Partnership: A Developmental Evaluation of Los 
Angeles’ Quality Rating and Improvement System

—Anamarie Whitaker, Kimberly Hall, Jill Cannon, Celia Gomez, Liz Guerra
PRESENTER
Anamarie Whitaker, RAND Corporation
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C43 Findings From National Descriptive Study of Early Head Start-Child Care Partnerships: 
Partnering to Improve the Quality of Infant-Toddler Care

—Patricia DelGrosso, Jaime Thomas, Scilla Albanese
PRESENTER
Patricia DelGrosso, Mathematica
This poster presents data from the national descriptive study of Early Head Start-Child Care (EHS-CC) Partnerships 
to describe the activities partnerships engage in to increase access to high quality infant-toddler care for low-income 
families. The national descriptive study was designed to develop a rich knowledge base about the EHS programs, 
community-based child care centers, and family child care providers participating in a 2015 federal grants program 
supporting the development of EHS-CC Partnerships. 

Poster Topic: Play in ECE

C44 “I See Why They Play”: Chinese Head Start Immigrant Parents and Their Beliefs about Young 
Children’s Play

—Sunah Hyun, Christine McWayne, Julia Mendez
PRESENTER
Sunah Hyun, Brigham and Women’s Hospital, Harvard Medical School
The exponential growth in the number of Chinese living in the U.S. has contributed to the diversity of young children 
and families served by Head Start. Thus, the purpose of our study is to examine play beliefs among a rapidly growing 
and demographically important cultural group, by validating an existing parent report measure of play beliefs by taking 
an emic approach. The results affirmed the importance of engaging immigrant parents in the assessment process. 

C45 Building Playful Learning Environments to Combat Toxic Stress in Homeless Shelters
—Steven Holochwost, Nellie Chaban, Suzy Mirvis, Leslie Bushara

PRESENTER
Steven Holochwost, Palmer Wolf Corporation
Toxic stress adversely impacts the development of young children. Opportunities are sorely needed to support 
children’s development and empower parents. Enter: the power of play. With support from the Robin Hood 
Foundation, the Children’s Museum of Manhattan (CMOM) has launched the Building Baby Brain Hubs initiative for 
families experiencing homelessness. In this poster we will share preliminary results about the impacts of the program 
on participating families and children. 

C46 Learning Behaviors Mediating the Association Between Parent-Reported Peer Play Skills and 
Academic Outcomes

—Jhonelle Bailey, Jenna Futterer, Rinatte Gruen, Angelica Gonzalez, Rebecca Bulotsky Shearer
PRESENTER
Jhonelle Bailey, University of Miami
Peer play skills in preschool children are associated with academic skills, specifically in language and literacy and 
mathematics. Learning behaviors are malleable, domain-general skills that may explain the relationship between peer 
play skills in the home context and academic outcomes. The purpose of the current study is to examine whether 
children’s learning behaviors in the classroom mediates the relationship between peer play in the home and  
academic skills. 
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C47 Pretend Play: Novel Measurement Strategy to Capture Its Developmental Progression
—Brittany Thompson, Thalia Goldstein

PRESENTER
Brittany Thompson, George Mason University
Historically, there is little agreement across research studies on how to measure and define pretend play, limiting 
our knowledge about its relationship to other developmental outcomes. The new measurement approach described 
here captures all five of the core components of pretend play, identified via a systematic review of the literature. This 
method will allow researchers to specify which components are most useful for which child outcomes, which is useful 
for creating effective early childhood interventions. 

Poster Topic: Teacher-Child Relationships and Interactions

C48 Defining and Measuring High-Quality Science Teaching Using the Preschool Science 
Observation Measure

—Ginny Vitiello, Jessica Whittaker
PRESENTER
Ginny Vitiello, University of Virginia
This presentation will present the development and validation of a new observation measure of science teaching 
quality, the Preschool Science Observation Measure (PSOM). Results indicate that the PSOM showed evidence 
of reliability and internal consistency, and was associated with concurrent measures of general teacher-child 
interactions. There was also some evidence of associations with child science outcomes. 

C49 Early Childhood Teachers’ and Providers’ Relationships With Families When Children  
Experience Adversity

—Hillary Lewis, Shannon Lipscomb, Bridget Hatfield
PRESENTER
Hillary Lewis, Oregon State University
Quality relationships between families and teachers/providers in early care and education (ECE) are characterized by 
a partnership to support children’s development (Forry et al., 2012). These partnerships may be an important avenue 
through which ECE programs can support children and their families experiencing adversity (Cummings, Addante, 
Swindell, & Meadan, 2017). To inform efforts supporting quality family-teacher relationships, this mixed-methods 
study examines the association between children’s adversity and family-teacher relationship quality in home- and 
center-based ECE. 

C50 Evaluating Quality Interactions in Preschool Math: Validation of a Video-Based  
Observation Protocol

—Erin Reid, Bilge Cerezci, Joanna Skourletos, Jeanine O’Nan Brownell
PRESENTER
Erin Reid, Erikson Institute
Examining math teaching quality, particularly in preschool classrooms, is complicated by the lack of validated 
measures. This poster introduces a tool that fills this gap, the Evaluating Quality Interactions in Preschool-Math 
(EQUIP-M) video-based observation protocol. Evidence gathered during the first phase of an argument-based 
approach to measure validation will be shared. Preliminary results indicate that raters can be trained to apply scoring 
rubrics accurately and consistently. 
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C51 Exploring Teacher and Child Factors that Explain Teacher-Perceived Relationship Quality with 
Children Living in Poverty: A Multilevel Approach

—Shiyi Chen, Beth Phillips
PRESENTER
Shiyi Chen, University of Idaho
This study aims to explore the contribution of child (gender, teacher-child racial/ethnic match, and behavior) and 
teacher factors (job stress and education) in teacher-child relationships. The preliminary qualitative grounded theory 
investigation generated a conceptual framework for the succeeding quantitative survey study. Quantitative data 
were collected from 129 teachers and 635 children in preschools serving children in poverty. Two-level regression, 
mediation, and moderation analysis yielded results that elucidated possible ways to improve teacher-child relationship 
quality. 

C52 Fostering Early Motivation: Associations Between Quality of Teacher-Child Interactions and 
Motivation in the Kindergarten Classroom

—Monica Lu, Jessica Whittaker, Erik Ruzek, Bob Pianta, Ginny Vitiello
PRESENTER
Monica Lu, University of Virginia
Our study explores the associations between the quality of classroom interactions and kindergarten students’ 
motivation (N=2,745). When teachers reported higher levels of closeness in their relationships with individual 
children, children reported greater academic motivation. Relationships high in conflict were associated with negative 
motivational outcomes, and these associations were stronger for boys. However, the overall quality of teacher-child 
interactions was not significantly associated with children’s motivation, emphasizing the importance of establishing 
warm relationships in the classrooms. 

C53 Preschoolers’ Self-Regulation and Academic Achievement: The Role of Individual Experiences 
with Teachers

—Sherri Castle, Diane Horm
PRESENTER
Sherri Castle, University of Oklahoma, Tulsa
This study examines the extent to which children’s individual interactions and relationships with teachers mediates 
the association between children’s self-regulatory skills and academic gains during one year of Head Start. Children’s 
self-regulatory skills was associated in the expected direction with 4 of the 5 aspects of teacher-child interactions and 
relationships examined. Partial mediation was supported for children’s observed communication with teacher and 
teacher-rated closeness with the child. 

C54 Teacher-Child Interaction Quality Buffers Social and Academic Risks for Preschool Children 
Displaying Problem Behavior in Classroom Situations

—Rebecca Bulotsky Shearer, Krystal Bichay-Awadalla, Jhonelle Bailey, Jenna Futterer, Cathy Qi
PRESENTER
Rebecca Bulotsky Shearer, University of Miami
Behavior problems displayed within preschool settings can interfere with early learning opportunities, both structured 
academic-focused activities and social interactions with peers and teachers. The study examined associations 
between problem behavior in learning, peer, and teacher contexts and academic and social outcomes, and whether 
these associations were moderated by teacher-child interaction quality for a sample of Head Start children (N=965). 
Multilevel models found that higher classroom organization and instructional support were beneficial in buffering 
social risks. 



Thursday
POSTER SESSION C

3:00 P.M.—4:30 P.M.

The Administration for Children and Families’ National Research Conference on Early Childhood November 30 - December 3, 2020 81

C55 The Role of Emotional Support in the Relationship Between Approaches to Learning and 
Academic Skills in Head Start Classrooms

—Jenna Futterer, Jhonelle Bailey, Rinatte Gruen, Angelica Gonzalez, Rebecca Bulotsky Shearer
PRESENTER
Jenna Futterer, University of Miami
High quality teacher-child interactions can enhance learning opportunities and experiences for  preschool children 
from low-income backgrounds. The current study investigated the association between children’s learning behaviors 
and academic skills and examined the extent to which emotional support within the preschool classroom moderated 
this relationship. A series of multilevel models were estimated using data from a sample of diverse urban Head Start 
children. 

Poster Topic: Transition to Kindergarten

C56 An Exploration of Reading and Mathematics Peer Effects in Kindergarten
—Kristen Coe, John W. Fantuzzo

PRESENTER
Kristen Coe, University of Pennsylvania
Using the ECLS-K:2011, this study explores the association between classmate reading and mathematics scores 
at school entry and individual reading and mathematics learning in kindergarten. Multilevel multivariate regression is 
used to surface both global peer associations for both subjects and variability in peer associations based on the focal 
child’s baseline achievement for reading. The finds have implications for policies affecting the composition of peers 
within classrooms, a potential source of educational inequity. 

C57 Child Care Across the Developmental Continuum: Variations in Access and Enrollment Among 
Children Served Through Child Care and Development Block Grant Subsidies

—Heidi Rosenberg
PRESENTER
Heidi Rosenberg, EDC
Children of all ages need safe, nurturing, and enriching care environments in order to thrive. While much research has 
focused on identifying and responding to the child care needs of young children, fewer studies have examined how 
needs evolve as children transition into kindergarten and enroll in afterschool/summer programs. This poster presents 
findings from an analysis of CCDF enrollment data and state policies, focusing on school-age children whose families 
rely on subsidies for child care. 

C58 How Child-Level Skills At School Entry, Teacher Literacy Practices, and Teacher-Child 
Interactions in the Classroom Predict Literacy Skill Development in Kindergarten and First Grade

—Karen Kehoe, Anita McGinty
PRESENTER
Karen Kehoe, University of Virginia Curry School of Education
This poster will present two studies examining children’s emergent literacy and behavioral self-regulation skills at 
kindergarten entry in relation to reading outcomes in kindergarten and first grade. Taken together, these studies 
underscore the value of kindergarten screeners for understanding the diversity of skills children demonstrate at 
school entry. Additionally, the second study highlights differences in the extent to which kindergarten and first-grade 
teachers are equipped to meet students’ diverse literacy needs in the classroom. 
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C59 Improving Kindergarten Readiness Through the JumpStart Summer Program: A Pilot Study
—Alison Hooper, Cheryl Fondren

PRESENTER
Alison Hooper, University of Alabama
This study examines the effectiveness of a four-week program, Jumpstart, which focused on improving kindergarten 
readiness for students with limited or no prior early education experiences. The participating children showed 
statistically significant growth in literacy skills, math concepts, and self-regulation, as measured by direct child 
assessments. Results suggested a short-term intervention prior to kindergarten is an effective and feasible way to 
boost kindergarten readiness for children who have not attended an early education program. 

C60 Is Attending the Same School for Pre-Kindergarten and Kindergarten Beneficial for Child 
Outcomes? A Propensity Score Analysis

—Tiffany Foster, Kylie Bezdek, Mary Bratsch-Hines, Margaret Burchinal
PRESENTER
Tiffany Foster, University of North Carolina at Chapel Hill
One factor that may contribute to a more positive transition from pre-kindergarten (pre-K) to kindergarten is attending 
pre-K in the same school as the kindergarten classroom. However, little work has examined the potential benefits for 
these “school-matched” children. Using propensity score analyses, the present study found evidence to suggest that 
being school-matched may have benefits for children’s executive functioning in kindergarten. However, no evidence 
was found to suggest benefits for children’s academic or social skills. 

C61 Learning the Rules: Immigrant Chinese Parental Involvement During Their Children’s Transition 
to Kindergarten

—Peggy Kong, Xinwei Zhang, Xiaoran Yu, Anuradha Sachdev
PRESENTER
Peggy Kong, Drexel University
This qualitative study investigated Chinese immigrant perspectives on their involvement in their children’s transition 
to kindergarten. Ten immigrant Chinese parents participated in two semi-structured individual interviews in Mandarin 
Chinese. Parents emphasized how being an immigrant shaped their language and educational expectations for 
their children’s transition to kindergarten in the American school system. These parents shed light on the challenges 
immigrant Chinese parents face and how they address these challenges as their children transition to kindergarten. 

C62 Leveraging a Research Practice Partnership to Transform Teaching and Learning in Early 
Education

—Alison Wishard Guerra, Shana Cohen, Timothy Brown, Amanda Datnow,  
Terry Jernigan, Matt Doyle, Naomi Lin, Monica Molgaard

PRESENTER
Alison Wishard Guerra, University of California, San Diego
While significant advances have been made in neuroscience, learning, and educational sciences, researchers 
from these disciplines seldom work together on real-world problems and rarely collaborate with practitioners. 
Within a research practice partnership project, Transitional Kindergarten children’s social-emotional and cognitive 
development was investigated in relation to their classroom experiences, including language interaction and 
classroom quality. Findings highlight the powerful role of teacher-language, relationships, and classroom quality in 
promoting cognitive development. 
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C63 What Factors are Influencing the Enrollment Patterns of Head Start Program Graduates into an 
Urban Public School District?

—Holly Neveu, Melissa Acton, Shinyoung Jeon, Sherri Castle, Diane Horm
PRESENTER
Holly Neveu, Early Childhood Education Institute, University of Oklahoma,Tulsa
Mixed evidence regarding sustained effects of high-quality preschool experiences has raised questions regarding 
children’s elementary school experiences. One relatively unexplored factor is the nature and quality of elementary 
schools children enroll in following their preschool experiences. This study examined what factors are influencing the 
enrollment patterns of program graduates into the urban public-school district, finding significant differences in child 
characteristics, English receptive skills, and behavior concerns. 

Poster Topic: Workforce Development

C64 A Review of Implementation Fidelity in Pre-K Coaching Interventions Measuring Classroom 
Quality

—Molly Goldberg, Rachel E. Schachter
PRESENTER
Molly Goldberg, University of Nebraska, Lincoln
Coaching interventions are increasingly utilized for improving quality early childhood education. Implementation 
science provides a framework for evaluating and scaling these interventions. This review documents reporting of 
implementation fidelity in pre-K coaching interventions measuring classroom quality. Fourteen studies met inclusion 
criteria. Most studies did not provide adequate information regarding coaching implementation fidelity. These 
findings have implications for teacher practice and child outcomes as well as the replication and scale of coaching 
interventions. 

C65 Early Childhood Teachers’ Perspectives and Needs for Professional Development: Do They 
Differ by Their Characteristics?

—Samantha Evans, Adrien Malek, Kyong-Ah Kwon
PRESENTER
Samantha Evans, University of Oklahoma-Tulsa
The purpose of this phenomenological study was to examine early childhood teachers’ experiences with and needs 
for professional development trainings and how their views differ by their characteristics. Forty teachers were 
interviewed on their past training experiences, needs for future trainings, and individual characteristics (i.e., level of 
education). Lower educated and non-certified teachers wanted trainings on challenging behaviors, while teachers with 
higher education levels desired trainings on effective instructional and individualized learning strategies. 

Poster Topic: Workforce Well-Being and Retention

C67 Burnout, Turnover, and Home Visit Quality: Content Analysis of Home Visitor and Supervisor  
Job-Related Satisfaction and Challenges

—Anne Plagge, Luke Huber, Patricia Manz, Kere Hughes-Belding, Carla Peterson
PRESENTER
Anne Plagge, Iowa Department of Public Health
Early childhood home visiting programs face a continual struggle with staff retention and turnover. This presentation 
includes two studies that sought to enhance home visitors’ satisfaction, with particular attention to their supervision 
experiences. Collectively the results from these studies identify challenges, address solutions, and provide direction to 
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supervisors and home visitors that are interested in improving the quality of their home visits as well as the quality of 
their career. 

C68 Early Childhood Professional Well-Being in Head Start Personnel as a Quality Indicator
—Mary McMullen, Melissa S.C. Lee, Kate McCormick

PRESENTER
Mary McMullen, Indiana University
Turnover is worrisome in Early Head Start/Head Start (EHS/HS) where stability of relationships and environments 
impact quality. A questionnaire completed by a nationwide sample of 1,166 EHS/HS professionals (teachers, 
administrators/directors, therapists/social workers, and auxiliary personnel) examined professional well-being as 
predictive of risk of turnover (job dissatisfaction, intentions to leave position or profession). EFA revealed three factors: 
Belonging to a Community, Feeling Safe/Secure, and Professional Identity found related to predictions of turnover and 
differences among professionals. 

C69 ECE Teachers’ Job-Related Stress, General Stress, and Depressive Symptoms
—Hyun-Joo Jeon, Nina McCartney, Sara Jo Johnson, Victor Richard, Marta Czastkiewicz

PRESENTER
Hyun-Joo Jeon, University of Nevada, Reno
The current study examined early childhood education (ECE) teachers’ depressive symptoms, their job-related stress, 
and general perceived stress. Teachers who had more job-related stress were more likely to perceive general stress 
after controlling for their demographic, classroom characteristics, and the type of ECE program. The link between 
teachers’ job-related stress and their depressive symptoms was mediated through their general stress. The current 
study provides implications and recommendations for ECE workforce well-being and in-service training programs. 

C70 Head Start Teachers’ Professional Development, Well-Being, Attitudes, Practices, and 
Characteristics across a Decade

—Jessica Harding, Nikki Aikens, Lizabeth Malone, Louisa Tarullo,  
Maia Connors, Allison Friedman-Krauss

PRESENTER
Jessica Harding, Mathematica
ECE teachers’ well-being, attitudes about child development, and teaching practices influence children’s learning. 
We use a nationally representative sample of Head Start teachers to explore whether teachers’ job satisfaction, 
depression, developmentally appropriate attitudes, and engagement in math and literacy activities are associated with 
professional development (PD). To contextualize these findings, we describe how PD has changed over a decade. 
This research contributes to our understanding of scalable ways to prepare and support ECE teachers. 

C71 Preschool Teacher Working Environments and Well-Being: Associations with Self-Regulation 
and Language Development of Low-Income Children

—Caroline Bartholomew, Kelly Purtell, Arya Ansari
PRESENTER
Caroline Bartholomew, The Ohio State University
This study explored the associations between preschool teachers’ working conditions, the quality of classroom 
interactions, and child self-regulation and language/literacy development. Data from the National Center for Research 
on Early Childhood Education’s Professional Development Study was used to examine these relationships in two 
cohorts of teachers (N=402) and children (N=1,407). This research has the potential to inform policies on early 
child education teacher working conditions, improve teacher-child interactions, and optimize child developmental 
outcomes. 
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C72 Staff Compensation is Associated with Population Served, Regardless of Individual 
Qualifications

—Erin Tebben, Sarah Lang
PRESENTER
Erin Tebben, The Ohio State University
Early care and education (ECE) program staff are often poorly compensated for their work, but compensation 
varies greatly between programs. Using a non-linear regression analysis, we seek to understand how programmatic 
and population factors external to the program staff interact to predict wages. By understanding exernal factors 
associated with low wages, we are more able to empower staff to advocate for adequate compensation, address 
structural wage inequalities, and support high quality ECE for all children. 

C73 The Happy Teacher Project: An Interdisciplinary Approach to Supporting Whole Teacher Well-
Being in Early Childhood Settings

—Kyong-Ah Kwon, Ken Randall, Natalie Ellis, Timothy Ford,  
Lieny Jeon, Mia Kile, Adrien Malek

PRESENTER
Kyong-Ah Kwon, University of Oklahoma-Tulsa
Using the whole teacher well-being conceptual model, this study examined multifaceted aspects of early childhood 
teacher well-being—physical, psychological, and professional well-being—and how their working conditions are 
associated with well-being. From the results with 262 teachers, we found that a substantial number of teachers 
experience physical stressors and psychological challenges. Workplace resources and stressors were significantly 
related to all aspects of well-being. Physical well-being was indirectly linked to psychological well-being via its 
association with psychological well-being. 

C74 The Status of the Early Educator Workforce: Compensation, Preparation, and Work 
Environments

—Marisa Schlieber
PRESENTER
Marisa Schlieber, Center for the Study of Child Care Employment, UC Berkeley
This presentation will bring together national research on critical issues confronting the ECE workforce. The following 
topics will be included: demographics and characteristics of the workforce; ECE teacher preparation and ECE higher 
education program content; working environments and on-the-job supports, such as paid time for planning and 
reflection with other teachers; ECE teacher compensation and well-being; and policies currently in place or that are 
lacking for supporting the workforce. 

C75 Workforce Well-Being, Research Methods, and Mental Health
—Heather Walter, Hallie Fox

PRESENTER
Heather Walter, The George Washington University
Early childhood special education teacher retention and well-being is a national concern. How to measure the well-
being of ECSE teachers is of importance and has not been adequately addressed. This study examines six scales 
associated with teacher well-being and mental health using latent class analysis. Findings suggest that ECSE teachers 
can be grouped into four distinct classes that help us understand the relationships between well-being, mental health, 
and retention. 



Thursday
POSTER SESSION C

3:00 P.M.—4:30 P.M.

The Administration for Children and Families’ National Research Conference on Early Childhood November 30 - December 3, 2020 86

C76 Findings from A National Study of the Early Childhood Home Visiting Workforce
—Heather Sandstrom, Cary Lou, Sarah Benatar, Rebecca Peters, Amelia Coffey

PRESENTER
Heather Sandstrom, Urban Institute
The poster will provide descriptive information on home visitors’ career trajectories, including educational 
background, work experience, and future career plans. Additionally, the poster will share findings from multivariate 
analyses predicting: (1) home visitors’ overall job satisfaction, and (2) intent to stay in their current position over the 
next two years. The models tested associations between these two outcomes and program characteristics, home 
visitors’ backgrounds, and reported work experiences.
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Presenter Biographies

Shirley Adelstein 
Shirley Adelstein is a Social Science Research Analyst at OPRE. Her work focuses on early childhood and family 
strengthening, including early care and education, work and family, parenting, and promoting healthy relationships. 
She has a strong interest in research methods, building evaluation capacity, and communicating research to diverse 
audiences. Prior to joining OPRE, Dr. Adelstein held research positions at Georgetown University, the U.S. Office of 
Personnel Management, and the Urban Institute. She holds a B.A. in Social History from New York University and 
completed her M.P.P. and Ph.D. in Government at Georgetown University.

Sally Atkins-Burnett 
Sally Atkins-Burnett, Senior Fellow at Mathematica, has more than 20 years of research experience on providing 
and improving services for children from birth to age 5. She is the Principal Investigator on multiple studies of early 
care and education including Baby FACES (the study of Early Head Start), the Implementation and Assessment 
of Competencies for Teachers and Caregivers Serving Infants and Toddlers, the Study of Coaching Practices in 
Early Care and Education, and the Quality of Caregiver-Child Interactions for Infants and Toddlers Professional 
Development (We Grow Together, that builds on the principles measured in Q-CCIIT). She was also the Principal 
Investigator for the development and analyses of the Q-CCIIT, and a lead developer on other measures of quality and 
child outcomes. Dr. Atkins-Burnett has delivered multiple presentations and authored reports and publications about 
assessment and services in early childhood education, including peer-reviewed publications and chapters in “The 
Handbook of Early Childhood” and “Blackwell Handbook of Early Childhood Development.”

Meryl Barofsky 
Meryl Barofsky is a Senior Social Science Research Analyst at OPRE. Her work focuses on early care and education, 
primarily on child care programs and Head Start. To date, her portfolio at OPRE includes the following: American 
Indian/Alaska Native Head Start Child and Family Experiences Survey (AI/AN FACES), American Indian/Alaska Native 
Early Childhood Needs Assessment Design Project, Assessing the Cost and Implementation of High Quality Early 
Care and Education (ECE-ICHQ), Child Care and Development Block Grant Implementation Research and Evaluation 
Grants, Child Care Interstate Background Check Project (CC-IbaCs), Migrant and Seasonal Head Start Study, ACF’s 
National Research Conference on Early Childhood, Tribal Early Childhood Research Center, and coordination of the 
Network of Infant/Toddler Researchers (NITR). Dr. Barofsky’s research interests are as follows: child care subsidies 
and family well-being, measurement and advanced statistical methods, and early risk and protective factors for 
children and families. Dr. Barofsky holds a B.A. in Psychology from Connecticut College, and a Ph.D. in Human 
Development and Quantitative Methodology from the University of Maryland, College Park.

Jessica V. Barnes-Najor 
Jessica V. Barnes-Najor, Ph.D., is the Associate Director of the Community Evaluation and Research Collaborative 
at Michigan State University. She is a developmental psychologist with a specialization in applied developmental 
science. Her work focuses on establishing research partnerships and identifying supports for increasing community 
capacity for engaging in research. Dr. Barnes-Najor is a co-PI for the Tribal Early Childhood Research Center, 
partnering with American Indian and Alaska Native Head Start, Home Visitation, and Child Care grantees to promote 
community-engaged research and enhance early childhood program evaluation and research-to-practice activities 
across the nation. She is also a co-PI of Wiba Anung, a research collaborative including educators from Bay Mills 
Community College and community partners representing nine Michigan tribes.

Deborah Bergeron 
Dr. Deborah Bergeron is the Director of the Office of Head Start (OHS). Known as “Dr. B,” she has always been 
a teacher at heart. She has spent three decades in pre-K–12 public education as a classroom teacher and as an 
elementary and high school administrator. In the course of her career, Dr. B initiated and expanded an educational 
services company, which she then sold. During her tenure as a school administrator, she specialized in school 
improvement-- she used strategies around school climate and effective instruction to inspire staff. In turn, staff 
members were able to provide students with programming and instruction that yielded significant gains in reading, 
math, discipline, and graduation rates. Since joining OHS in April 2018, Dr. B has used her experience to provide 
unique insights into how Head Start programs can support our most vulnerable children in becoming school ready. 
She has focused on improving the relationship between Head Start programs and the public school system. Dr. B 
continues to work at both the national level and at the state and local levels (with education influencers) to affect 
change. In January 2019, Dr. Bergeron was asked to broaden her leadership to include the Office of Early Childhood 
Development (ECD) in the Administration for Children and Families. Her vision for ECD, in conjunction with the work 
for OHS, is to transform how the nation prioritizes early childhood programming and to create a more collaborative, 
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cohesive environment for children, families, and staff. Dr. Bergeron holds a bachelor’s degree from Texas State 
University. She earned a master’s degree in education leadership and doctorate in education policy from George 
Mason University.

Johayra Bouza 
Dr. Johayra Bouza is a Developmental Psychologist and Postdoctoral Associate at the University of Miami. Her 
research focuses on factors that buffer the negative effects of poverty for racially and ethnically diverse children ages 
0 to 5 years. She is particularly interested in research that supports teachers and families working collaboratively to 
support children’s social-emotional and cognitive development, with an emphasis on measurement development and 
validation.

Elizabeth Cavadel 
Elizabeth Cavadel, Ph.D., is a Senior Researcher in Mathematica’s Children, Youth, and Families division who 
focuses on early childhood research to inform policy, professional development, and practice. Across projects, she 
focuses on early education quality, adult-child interactions, children’s academic and social-emotional development, 
and on psychometrically rigorous assessments and observation measures. She is the deputy project director of 
the Administration for Children and Families’ (ACF’s) Study of Coaching Practices in Early Care and Education 
(SCOPE), which aims to understand coaching practices across Head Start, center-based child care, and family child 
care settings. In addition, Dr. Cavadel directs ACF’s Assessing Models of Coordinated Services project, focused 
on approaches to coordinating early care and education, family economic security, and/or other health and human 
services to most efficiently and effectively serve the needs of low-income children and their families.

Shannon Christian 
Shannon Christian serves as the Director of the Office of Child Care at HHS’ Administration for Children and Families 
(ACF). She is a former Associate Commissioner of the former Child Care Bureau at ACF, where she advanced 
President Bush’s Good Start, Grow Smart early childhood initiative, and shaped the office’s research agenda to 
better support state policy and spending decisions. Committed to effective prevention strategies, Shannon oversaw 
the launch of Illinois’ home visiting program and was an active board member of Be Strong Families, a Chicago-
based national nonprofit. Earlier in her career, Shannon was part of former Wisconsin Governor Tommy Thompson’s 
(HHS secretary) welfare reform team, serving as head of the planning section in the state Health & Social Services 
Department’s Office of Policy and Budget, and as Senior Advisor to the Secretary of Workforce Development. 
Shannon has an M.P.P from Harvard’s Kennedy School of Government, a certificate in nonprofit management from 
Northwestern University’s Kellogg School of Business, and an undergraduate degree in economics and international 
relations from California State University, Chico.

Rachel Chazan Cohen 
Rachel Chazan Cohen, Ph.D., is an Associate Professor and Director of the Early Childhood Program at the University 
of Connecticut. Throughout her career in both government and academic settings, Rachel has worked to bridge the 
worlds of policy, practice, and research. She aims to bring cutting edge research to decision-makers who make state 
and federal policies as well as those professionals who work directly with children and families. She ensures that the 
research addresses the pressing questions that policymakers and practitioners have. Her own research focuses on 
the biological, relational, and environmental factors influencing children’s development and the creation, evaluation, 
and improvement of intervention programs for families with infants and toddlers. She is particularly interested in the 
teacher and home visitor competencies necessary for success in working with families with young children and how 
to build competencies through pre- and in-service professional development.

Kyle DeMeo Cook 
Kyle DeMeo Cook is an Assistant Professor in the School of Education at St. John’s University. Her research 
examines policy-relevant early education topics such as the following: access to early education, the transition 
to kindergarten, and collaborations between early education and K–12. From 2016-2018, Dr. Cook was named a 
Head Start Research Scholar by the U.S. Department of Health and Human Services, Administration for Children 
and Families for her research on coordination efforts between Head Start programs and elementary schools during 
the transition to school. Prior to joining St. John’s University, she was a Senior Research Associate at Education 
Development Center. She has extensive experience working with state agencies, school districts, and other local 
leaders to design, conduct, and disseminate education research that is requested and relevant to policymakers and 
practitioners. She holds a bachelor’s degree in Human Development, a master’s degree in Educational Research, 
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Measurement and Evaluation, and a doctorate in Applied Developmental and Educational Psychology from  
Boston College. 

David B. Daniel 
David B. Daniel is an award-winning teacher with over 25 years of classroom experience. He is a highly sought 
international speaker and scholar focused on developing evidence demonstrated useable knowledge for educational 
practice and policy. A Fellow of the Association for Psychological Science, David has been honored numerous times 
for his teaching and translational efforts.

Elysia Poggi Davis 
Dr. Elysia Poggi Davis is a Professor in the Department of Psychology at the University of Denver. She received her 
Ph.D. in Developmental Psychobiology at the Institute of Child Development, University of Minnesota and completed 
a postdoctoral fellowship at the University of California, Irvine. The multidisciplinary research that is conducted in her 
lab examines biological and social/behavioral processes in human pregnancy and in fetal, infant, child and adolescent 
development. This research addresses a major health issue involving the role of early experiences in determining 
the risk for health and disease across the lifespan. She currently is conducting prenatal interventions to evaluate the 
impact of reducing prenatal distress on child neurodevelopment.

Elizabeth Davis 
Elizabeth (“Liz”) Davis is a Professor of Applied Economics at the University of Minnesota, where she researches 
economics and public policy related to low-income families, mothers’ employment, and child care and early education 
in the U.S. Dr. Davis is co-Principal Investigator for the Minnesota Child Care Policy Research Partnership and 
recently served as a mentor for a Child Care Research Scholar, both with funding from OPRE. Her recent research 
has focused on disparities in access to high-quality child care, including development of new measures of access 
that are family-centered and that account for cost, proximity, and quality. Her studies on early childhood topics have 
examined the role of child care subsidies in families’ decisions about employment and the type, quality, and stability 
of child care arrangements. In related work, she has examined the dynamics of participation in the child care subsidy 
programs in several states and has advised state and federal agencies on child care subsidy policy. She recently 
served as a member of two Committees of the National Academies of Sciences, Engineering, and Medicine, which 
produced the consensus study reports “Transforming the Financing Early Care and Education” and “Vibrant and 
Healthy Kids: Aligning Science, Practice and Policy to Advance Health Equity.” Dr. Davis earned her Ph.D. and M.A. in 
Economics from the University of Michigan-Ann Arbor.

Allyson Dean 
Allyson Dean is the Director of Resource and Training Development for the “National Center on Early Childhood 
Development, Teaching, and Learning,” a project jointly funded by the Office of Child Care and Office of Head 
Start. Prior to joining the “National Center on Early Childhood Development, Teaching, and Learning,” Allyson was 
a Senior Content Specialist at ZERO TO THREE and the Content Lead for the project “Early Educator Central: The 
Pathway to Credentials and Degrees for Infant-Toddler Educators.” Prior to joining ZERO TO THREE, Allyson worked 
at the University of Southern Maine as the Director of Maine Roads to Quality, Maine’s early childhood professional 
development center. Under her leadership, the center transitioned from serving a single sector of the early childhood 
workforce to a professional development hub for Maine’s cross-sector workforce, including direct and non-direct 
early childhood roles across multiple funding streams. In addition, Allyson chaired the Governor’s Child Care Advisory 
Council for two consecutive terms. Allyson’s work with the council included leadership in critical early childhood 
initiatives, including the development of Maine’s infant toddler early learning guidelines, the development of Maine 
public-pre-K standards, and the design and implementation of Quality for ME, Maine’s QRIS. Allyson holds a 
doctorate degree in educational leadership from the University of Maine.

Anne Douglass 
Anne Douglass, Ph.D., is a professor of early childhood education, director of the graduate certificate program 
in early education leadership, and founding executive director at the Institute for Early Education Leadership and 
Innovation at the University of Massachusetts Boston. Dr. Douglass’s work focuses on the design of programs, 
systems, and policies that support individual and collective leadership for quality improvement and innovation among 
early educators who work with children from birth to age five. She is the author of “Leading for Change in Early Care 
and Education: Cultivating Leadership from Within” (2017) and co-author of “Engaging Young Engineers: Teaching 
Problem-Solving Skills through STEM” (2015). She has been published in a wide range of academic journals, books, 
and news media, and presents nationally and internationally to academic, policy, and professional audiences. Since 
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2009, she has been awarded over $25 million in external funds for research and training from foundations and 
government agencies including the Massachusetts Department of Early Education and Care and the Department of 
Higher Education, the U.S. Department of Education and Department of Health and Human Services, New Profit, 
United Way, the Robert Wood Johnson Foundation, and The Boston Foundation. Her research is conducted in 
partnership with professional, community, government, and philanthropic entities that share a vision to dramatically 
transform quality in ECE. Dr. Douglass is a current Pahara-Aspen Institute Leadership Fellow. She earned a Ph.D. in 
social policy at the Heller School at Brandeis University, an Ed.M. at Harvard Graduate School of Education, and a 
bachelor’s degree in political science from Wellesley College.

Kathleen Dwyer 
Kathleen Dwyer is a Senior Social Science Research Analyst in ACF’s Office of Planning, Research, and Evaluation 
(OPRE). Her research interests include attachment, parenting, parent-child relationships, and children’s social 
and emotional development, particularly in the context of early adversity. At ACF, a primary focus of her work is 
understanding approaches to building adult capacities to promote child development. She oversees projects in 
the areas of child care, Head Start and Early Head Start, family assistance, and child welfare. She also provides 
leadership regarding OPRE’s research and evaluation projects that address parenting and parent well-being. Dr. 
Dwyer originally began her work at OPRE as a Society for Research in Child Development Executive Branch Policy 
Fellow. She has a Ph.D. in Human Development with a specialization in Developmental Sciences from the University 
of Maryland.

Dale Clark Farran 
Dale Clark Farran is an Emerita Professor at Peabody College at Vanderbilt University. Dr. Farran has been involved 
in research and intervention for high-risk children and youth for all of her professional career. She has conducted 
research at the Frank Porter Graham Child Development Center in Chapel Hill, NC and the Kamehameha Schools 
Early Education Project in Hawaii. Dr. Farran is the editor of two books, both concerning risk and poverty; the author 
of more than 90 journal articles and book chapters; and a regular presenter at national conferences. Her recent 
research emphasis is on evaluating the effectiveness of alternative preschool curricula for preparing children from 
low-income families to transition successfully to school and longitudinal follow up for long term effects. Currently, she 
is directing an evaluation of the State of Tennessee’s pre-kindergarten program. She also identifies early childhood 
classroom practices most facilitative of children’s outcomes, such as coaching tools to improve practice.

Veronica A. Fernandez 
Dr. Veronica A. Fernandez is a Developmental Psychologist and Research Scientist at the University of Miami. Her 
research focuses on understanding and improving the quality of early learning experiences for children (infants – early 
elementary school age) and promoting equity for culturally and linguistically diverse children, families, and teachers. 
Her approach focuses on play and utilizing inquiry to support teaching, learning, and coaching. She also has expertise 
in measurement development and validation, advanced statistical analyses, and program evaluation.

Peter Dallas Finch 
Peter Dallas Finch is the Assistant Superintendent for the West Valley School District #208 in Yakima, Washington and 
leads the West Valley PreK Initiative. Dr. Finch has served in public education for 32 years, and for the past 19 years, 
he has served as Assistant Superintendent of the West Valley School District. During his tenure in West Valley, all six 
elementary schools have received “Washington Achievement Awards” for student achievement and the District was 
named an “Innovative District” by the International Center for Leadership in Education. Dr. Finch’s leadership of the 
West Valley PreK Initiative was featured by AASA as a “Case Study for Early Learning.” He has served on the Early 
Learning Advisory Council for the Washington State Department of Children, Youth, and Families, and, the Ready 
and Successful Schools Work Group for the Washington State Office of the Superintendent of Public Instruction. He 
serves on the Executive Committee for the Investing in Children Coalition—one of the Washington Communities for 
Children regional coalitions—and he serves as co-chair of the AASA National Cohort for Early Learning. During the 
past year, the West Valley School District was selected as one of 12 school districts in the nation to participate in the 
Office of Head Start Public Schools Collaboration Demonstration Project. Dr. Finch was raised in the Yakima Valley, 
graduated cum laude from Harvard, earned his master’s degree from Central Washington University, and completed 
his Doctor of Education from Washington State University. 

Kelly Fisher 
Kelly Fisher is the Director for Policy at the Society for Research in Child Development (SRCD) and leads SRCD’s 
strategic efforts in strengthening bridges between developmental science and policy. Over the last 15 years, Kelly has 
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worked with educational institutions (preK-12 schools and universities), family service providers, and policymakers to 
translate science into evidence-informed programs and practices to improve the well-being of children and families. 
She has also worked with organizational leaders to facilitate system-wide program improvements through data-
driven decision-making, continuous quality improvement, strategic planning, and system alignment processes. Prior 
to joining SRCD in 2019, she served as the Executive Director of the Science of Learning Institute at Johns Hopkins 
University, the Vice President and Director of Research for the Global Abilities Foundation, and an independent 
Program Development Consultant.

Lana Garcia 
Lana Garcia is the Pueblo of Jemez Walatowa Early Childhood Program Manager. In addition to supporting her own 
community’s successful Native language immersion early childhood program, Lana served as the Chairperson of the 
Southwest Consortium of Indian Head Start Programs Board of Directors from 2009-2014, providing professional 
development opportunities and trainings for Tribal Head Start, Early Head Start, and child care programs throughout 
the nation. 

Walter S. Gilliam 
Dr. Walter S. Gilliam is the Elizabeth Mears and House Jameson Professor of Child Psychiatry and Psychology at 
the Yale University Child Study Center as well as the Director of The Edward Zigler Center in Child Development 
and Social Policy. He is a member of the board of directors for ZERO TO THREE, Child Care Aware of America, the 
Irving Harris Foundation, All Our Kin, and First Children’s Finance; a research fellow of the National Institute for Early 
Education Research; and a former Senior Advisor to the National Association for the Education of Young Children. Dr. 
Gilliam is co-recipient of the prestigious 2008 Grawemeyer Award in Education for the coauthored book “A Vision for 
Universal Preschool Education.” 

Naomi Goldstein 
Naomi Goldstein is the Deputy Assistant Secretary for Planning, Research, and Evaluation in the Office of Planning, 
Research, and Evaluation (OPRE) in the Administration for Children and Families (ACF). She serves as ACF’s Chief 
Evaluation Officer. Goldstein joined ACF as Director of the OPRE Division of Child and Family Development in 2001. 
She became Director of OPRE in 2004 and Deputy Assistant Secretary in 2015. Previously, she directed the United 
States Postal Service Commission on a Safe and Secure Workplace, an independent commission that examined 
workplace violence affecting the postal service and the nation. She served as project manager for the Urban Institute’s 
Assessing the New Federalism project and as Executive Officer in the Office of the Assistant Secretary for Planning 
and Evaluation at HHS. Earlier in her career, she worked in the Massachusetts state government and developed infant 
mortality prevention programs at Brigham and Women’s Hospital in Boston. Goldstein received a B.A. in philosophy 
from Yale University, a master’s degree in Public Policy from the Kennedy School of Government, and a Ph.D. in 
Public Policy from Harvard University. She was awarded the Presidential Rank of Distinguished Executive in 2012.

Tamara Halle 
Tamara Halle, Ph.D., is a Senior Scholar of Early Childhood Research at Child Trends. She has over 20 years’ 
experience researching and evaluating studies on factors associated with children’s early development, including 
the professional development of the early childhood workforce; the quality of early care and education settings; and 
family, school, and community supports for school readiness. Tamara is the co-Principal Investigator (PI) of a contract 
with the Office of Planning, Research, and Evaluation (OPRE) that supports the provision of expert consultation, data 
collection, and assessment and analysis in child care and early education policy and research (CCEERPA). She also 
co-directs the “Culture of Continuous Learning” project for OPRE, examining the feasibility of implementing a quality 
improvement model—the Breakthrough Series Collaborative—in child care and Head Start programs. Tamara is 
on the leadership team for a project examining the transition to kindergarten among Head Start children, and is PI 
on a Child Care Policy Research Partnership grant with the state of Maryland examining equitable access to child 
care in the state. She has worked with numerous states and foundations on early childhood projects and initiatives, 
most recently leading a Kellogg Foundation grant studying community-based child care programs participating in 
Early Head Start-Child Care Partnerships. Tamara also serves on the Implementation Research Advisory Committee 
for the Foundation for Child Development and is a founding member of the Standards Committee for the Global 
Implementation Society. Tamara has both a Ph.D. and Master of Science in Developmental Psychology from the 
University of Michigan and a B.S. with Honors in Psychology from the University of Maryland.
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Brenda Jones Harden 
Dr. Brenda Jones Harden is the Alison Richman Professor of Children and Families at the University Of Maryland 
School of Social Work and is the Vice President of the Board of Zero to Three. For over 40 years, Dr. Jones Harden 
has focused on the developmental and mental health needs of young children at environmental risk, or, more 
specifically, children who have been maltreated; who are in the foster care system; or who have been exposed to 
multiple family risks. She is particularly interested in using this research to inform policy and practice. She implements 
and evaluates preventive interventions to promote positive outcomes for children reared in high-risk circumstances, 
such as home visiting programs, parenting interventions, infant/early childhood mental health interventions, and early 
childhood education.

Mary Louise Hemmeter 
Dr. Mary Louise Hemmeter is a Professor of Special Education at Vanderbilt University. Her research focuses on 
effective instruction, supporting social emotional development and addressing challenging behavior, and coaching 
teachers. She has directed numerous projects funded by the U.S. Departments of Education and Health and Human 
Services. Through her work on the National Center on the Social Emotional Foundations for Early Learning and funded 
research projects, she was involved in developing the “Pyramid Model for Supporting Social Emotional Competence 
in Young Children” and a model for coaching teachers to implement effective practices known as Practice Based 
Coaching. She is a co-author on the “Connect4Learning Early Childhood Curriculum” and the “Teaching Pyramid 
Observation Tool.” She was co-editor of the “Journal of Early Intervention” and President of the Council for 
Exceptional Children’s Division for Early Childhood. She received the Merle B. Karnes Service to the Division Award 
and the Mary McEvoy Service to the Field Award.

Diane M. Horm 
Diane M. Horm, Ph.D., is the George Kaiser Family Foundation Endowed Chair of Early Childhood Education and 
Founding Director of the Early Childhood Education Institute (ECEI) at the University of Oklahoma at Tulsa. Through 
the ECEI, Horm is currently leading several applied research initiatives in early childhood education, including program 
evaluation research in collaboration with Tulsa’s Educare programs and a large, multi-year study will colleagues from 
Georgetown and McGill Universities to investigate children’s development from Pre-K through Grade 4. Horm has 
a Ph.D. in Child Development with a specialization in Early Childhood Education, a Post-Master’s Specialization in 
School Psychology, and a Master’s in Developmental Psychology.   

JoAnn Hsueh 
JoAnn Hsueh is the Director of MDRC’s Family Well-Being and Children’s Development Policy Area, bringing 
expertise in the development of young children, early childhood education, and advanced quantitative methods for 
estimating impacts of education social policies on low-income children and families. Hsueh has spent her career 
conducting research and evaluations at the intersection of social, economic, and educational policies and practices 
that aim to improve outcomes for low-income adults, families, and children. She is currently the Principal Investigator 
and Project Director of the VIQI Project, a large-scale, rigorous study that aims to test different curricular and 
professional development models and interpret sources of variation in the successful installation and implementation 
of these interventions across Head Start and community-based early care and education settings. She is the Principal 
Investigator of the Institute for Education Sciences Early Learning Network study of the Boston Public Schools’ 
policies and programming and how children’s learning environments support school success during prekindergarten 
and early elementary school years. Hsueh is also a senior advisor of Making Pre-K Count (MPC), a demonstration and 
random assignment study of an intensive math curriculum (Building Blocks) and professional development supports 
being conducted in public schools and community-based organizations across New York City. She has published 
numerous reports and journal articles; presented her work to interdisciplinary audiences; and developed strong 
collaborative relationships with multiple stakeholders, policy makers, practitioners, and funders.

Iheoma U. Iruka 
Iheoma U. Iruka, Ph.D., is a Research Professor in the Department of Public Policy and Director of the Early Childhood 
Health and Racial Equity program at Frank Porter Graham Child Development Institute at the University of North 
Carolina at Chapel Hill. Prior to this, she spent 3-plus years as the Chief Research Innovation Officer at HighScope 
Educational Research Foundation. Dr. Iruka is engaged in projects and initiatives focused on how evidence-informed 
policies, systems, and practices in early education can support the optimal development and experiences of children 
from low-income and ethnic minority households, such as through family engagement and support, quality-rating 
and improvement systems, and early care and education systems and programs. She has been addressing how 
best to ensure excellence for young diverse learners, especially Black children, through the development of a 
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classroom observation measure, and the examination of non-traditional pedagogical approaches, public policies, and 
publications geared towards early education practitioners and policymakers. Dr. Iruka has served/serves on numerous 
national boards and committees, including the Brady Education Foundation and the National Academies of Sciences, 
Engineering, and Medicine committees on “Supporting Parents of Young Children, and Applying Neurobiological and 
Socio-behavioral Sciences from Prenatal through Early Childhood Development: A Health Equity Approach.” 

Laura J. Johns 
Laura J. Johns, Ph.D., is a Senior Technical Assistance Specialist for the National Center on Early Childhood Quality 
Assurance (NCECQA). NCECQA’s activities, expertise, and resources support the development and enhancement 
of innovative, research-based solutions and systems that promote progress toward Office of Child Care, state, and 
territory CCDF plan goals to produce the best possible outcomes for children. This work includes research analysis, 
information dissemination, expert review, conference presentations, and on-site technical assistance. Before her role 
on the NCECQA team, Laura was the Early Education Empowerment Zone (E3 Z) System Architect and the Quality 
Initiatives Director at the Georgia Department of Early Care and Learning (DECAL). While at DECAL, Laura oversaw 
the development of the Georgia Program for Infant and Toddler Care and was the lead architect of Quality Rated, 
Georgia’s tiered quality rating and improvement system.

Kristie Kauerz 
Kristie Kauerz is the Director of the National P-3 Center and Associate Clinical Professor at the University of Colorado 
Denver’s School of Education and Human Development. Kristie specializes in education reform efforts that address 
the continuum of learning from birth through 3rd grade, integrating early care and education (ECE) system building 
and K-12 reforms. Kristie’s expertise spans policy, research, and practice. Her P-3 work is anchored in collaborations 
with school districts, state agencies, and early learning stakeholders. Her research interests straddle the paradigmatic, 
pedagogical, and policy divides that exist between ECE and PreK-12 systems. She has served as policy advisor to 
two former Colorado governors, director of early learning at Education Commission of the States, and director of 
PreK-3rd grade initiatives at Harvard Graduate School of Education. Prior to joining the faculty at CU Denver, she 
was at the University of Washington’s College of Education. Kristie focuses on both the organizational reforms and 
the cognitive sense-making, necessary to build alignment and coherence that supports children’s development and 
learning. She designed and directed the Washington P-3 Executive Leadership Certificate Program, a credit-bearing 
course of study that co-enrolled administrators from early learning and PreK-12. She also has led the National 
P-3 Institute since 2008. Kristie’s authorship includes numerous articles, book chapters, and reports on topics 
ranging from P-3 alignment to full-day Kindergarten to early childhood governance. Kristie is the lead author on the 
Framework for Planning, Implementing, and Evaluating PreK-3rd Grade Approaches, a tool used around the country 
to guide school, district, and community alignment efforts. She co-authored a book on improving the early care and 
education workforce and is co-editor of the book “Early Childhood Systems: Transforming Early Learning.” Kristie is a 
proud graduate of Colorado College, American University, and Teachers College at Columbia University.

Kathryn Kigera 
Dr. Kathryn Kigera is the Director of Quality Initiatives in the Division of Early Learning at the DC Office of the State 
Superintendent of Education and currently oversees Capital Quality, DC’s redesigned Quality Rating and Improvement 
System. Kathryn also provides oversight for DC Child Care Connections, DC’s Child Care Resource and Referral 
service, the Quality Improvement Network, Early Head Start-Child Care Partnership, Shared Services Business 
Alliance, and workforce enhancement and development programs. She started her career in education, researching 
various grants focused on cultural and linguistic diversity and disability studies at The George Washington University 
and served as a program manager and interim director of out-of-school time programs with the DC Public Schools. 
Kathryn has led innovative research and program design throughout her career and aims to positively impact child 
outcomes by providing comprehensive support services to the education community. Kathryn has a bachelor’s and 
a master’s degree in political science, focused on international relations and comparative politics, and a doctorate in 
cultural and linguistic diversity and disability studies. 

Gretchen Kirby 
Gretchen Kirby is a Senior Researcher at Mathematica with 20 years of experience studying the implementation and 
outcomes of programs, strategies, and policies in the areas of early childhood, child care, and employment programs 
for low-income individuals. Ms. Kirby is currently directing the Early Care and Education Leadership Study (ExCELS) 
for the Office of Planning, Research, and Evaluation (OPRE) that will identify leadership constructs, map out and 
test their associations to outcomes, and develop a short-form instrument to measure ECE leadership in center-
based settings. She is also directing the “Assessing the Implementation and Cost of High Quality Early Care and 
Education” (ECE-ICHQ) project for OPRE that is tasked with creating an instrument that will produce measures of the 
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implementation and costs of the key functions that support quality in center-based ECE serving children from birth 
to age 5. Ms. Kirby is now serving as a co-Principal Investigator for the Child Care Research and Evaluation Capacity 
Building Center to support CCDF lead agencies. Ms. Kirby served as the Principal Investigator for a descriptive study 
of QRIS in the nine Round 1 RTT-ELC states for the Institute of Education Sciences (IES) in the U.S. Department 
of Education. She served on the Content Advisory Team for the 2019 National Survey of Early Care and Education 
(NSECE). She is a member of INQUIRE, a group of researchers focused on issues pertaining to QRIS in order to 
advance the field and inform policy and practice. She holds an M.P.P. from Georgetown University.

Lisa L. Knoche 
Lisa L. Knoche is a Research Associate Professor and Director of the Nebraska Academy for Early Childhood 
Research in the Nebraska Center for Research on Children, Youth, Families and Schools at the University of 
Nebraska–Lincoln. Dr. Knoche is an Applied Developmental Psychologist with expertise in the design, development, 
and evaluation of early childhood interven¬tion and prevention programs to support both healthy development 
in young children and family engagement in early learning. Dr. Knoche is particularly interested in identifying and 
supporting effective professional development strategies for early childhood professionals and has extensive 
experience in implementing collaborative research programs with community partners.

Herman T. Knopf 
Herman T. Knopf, Ph.D., joined the faculty at the University of Florida in 2016 as a Research Scientist at the Anita 
Zucker Center for Excellence in Early Childhood Studies. Immediately preceding his position at the University of 
Florida, Dr. Knopf served as the Director of the Yvonne & Schuyler Moore Child Development Research Center and 
an Associate Professor of Early Childhood Education at the University of South Carolina. Dr. Knopf has conducted 
research supported by the Office of Planning Research and Evaluation within the Administration for Children and 
Families; Florida Department of Education, Office of Early Learning; The South Carolina State Department of 
Education, Office of Special Education Programs; the South Carolina Center for Child Care Career Development; and 
the South Carolina Department of Social Services, Division of Early Care and Education. Throughout his career, Dr. 
Knopf has focused to strengthen systems to do the following: coordinate efforts to leverage existing administrative 
data to build infrastructure to support data-informed policy decision making; transform professional development for 
early care and education practitioners; measure and support child and family access to quality childcare services; and 
facilitate transdisciplinary partnerships among practitioners, policymakers and researchers to improve outcomes for 
young children and their families.

Jon Korfmacher 
Dr. Jon Korfmacher is an Associate Professor at the Erikson Institute in Chicago. His research examines early 
childhood interventions, parent engagement in early childhood services, and quality assessment, emphasizing 
workforce training and development. He has worked on numerous research trials focused on home visiting 
programs as well as other early childhood interventions. Dr. Korfmacher is a member of the management team of 
the Home Visiting Applied Research Collaborative, a national network funded by the Health Resources and Services 
Administration. Dr. Korfmacher also consults on research and evaluation of early childhood services both nationally 
and internationally.

Kyong-Ah Kwon 
Dr. Kyong-Ah Kwon is an Associate Professor in the Department of Instruction and Academic Curriculum at the 
University of Oklahoma-Tula. She has extensive teaching experiences as a teacher of young children in both Korea 
and the U.S. She has established a record of scholarly work regarding parenting, classroom quality, and teachers’ 
well-being and their impact on children’s development. Dr. Kwon also led several external grants that contribute to 
supporting teachers and improving classroom quality and is leading an innovative multidisciplinary research project 
(Happy Teacher Project) on early childhood teachers’ well-being, which has received state and national recognition. 
Dr. Kwon was recently awarded the Research and Scholarship Award from the Jeanine Rainbolt College of Education 
at the University of Oklahoma. 

Shannon Lipscomb 
Dr. Shannon Lipscomb is an Associate Professor of Human Development and Family Sciences at Oregon State 
University-Cascades. Dr. Lipscomb’s research identifies effective ways to build resilience with young children and 
families facing adversity. Her areas of focus include the following: early care and education for children impacted 
by trauma; the interplay between children’s neurobiological risks (e.g., chemical exposures, genetics) and their early 
experiences on development; and early childhood programs and systems. She is the lead developer of the Roots of 
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Resilience program for early childhood teachers. Dr. Lipscomb also collaborates with community partners across 
sectors such as health, education, and human services in collective impact approaches to address trauma and its root 
causes and create cultures of care to nurture resilience.

Jennifer LoCasale-Crouch 
Jennifer LoCasale-Crouch conducts research on the supports and systems that influence children during their early 
school experiences and on how we can best enhance those experiences to support children’s development. Her 
areas of expertise—in which she has authored multiple peer-reviewed manuscripts—include identifying adult beliefs, 
skills, and behaviors that support children’s social and academic outcomes; professional development that enables 
caregivers to engage in more effective interactions; and ways to implement such professional development supports 
with high degrees of fidelity. She has extensive experience in the design and implementation of studies in early 
childhood settings across varying cultural and geographic contexts and in managing large teams of research staff. 
She also has a strong history of dissemination for both research and practice audiences.

Marlene G. Marquez 
Marlene G. Marquez, MSW, completed her bachelor’s degree in Social Work in 2015 and her MSW degree 
from George Mason University in 2017. She is a Human Services Specialist II with the Alexandria Department of 
Community and Human Services, and she is President of Amigas de la Comunidad. Ms. Marquez’s work and interests 
focus on vulnerable populations such as homeless, immigrant families and children. She has a great interest in family 
reunification since she experienced this herself. Ms. Marquez hopes to continue to work with immigrant families on 
the issue of reunification and help to address the many ways in which separation and reunification affect children 
and families. Previously, Ms. Marquez worked as a community organizer on the Amigas de la Comunidad project, 
a community-based participatory research project in partnership with undocumented immigrant families in the DC-
metro region, and she worked as a family support worker with The Child and Family Network Centers in Alexandria.

Carolina Milesi 
Carolina Milesi is a Senior Research Scientist at NORC. For almost a decade, Milesi has served in various leadership 
roles in the National Survey of Early Care and Education (NSECE). She has led the analysis of the utilization and 
availability of early care and education, overseen quality control for production of data files and documentation for 
public and restricted-use access, and supported NSECE data users through training and technical assistance. 

Shannon Monahan 
Shannon Monahan, Ph.D., is a Deputy Director in Mathematica’s Children, Youth, and Families division who focuses 
on developing early childhood assessments and observational measures, understanding programs that serve young 
children and their parents, supporting the early childhood workforce, and formulating evidence-based practices for 
educators. As survey director for the Administration for Children and Families’ (ACF’s) “Measurement Development 
Quality of Caregiver-Child Interactions for Infants and Toddlers” (Q-CCIIT) project, she participated in developing and 
investigating the QCIT measure (formerly the Q-CCIIT measure). As the deputy project director for ACF’s “Q-CCIIT 
Professional Development Tools” project, she contributed to developing and evaluating the We Grow Together 
professional development system.

Julie Morales 
Julie Morales is a Senior Research Associate at James Bell Associates (JBA) with more than 23 years of experience in 
applied social science research, program evaluation, research design, and statistical methods. Her areas of expertise 
include the design and implementation of human services program evaluations and the provision of programmatic 
and evaluation technical assistance. At JBA, Morales serves as project director for the Tribal Evaluation Institute 
(TEI) funded by the Office of Planning, Research, and Evaluation. TEI has been supporting tribal home visiting (THV) 
grantees in the areas of evaluation, performance measurement, continuous quality improvement (CQI), and data 
systems since 2011. TEI is currently supporting ACF on the development, implementation and evaluation of two CQI 
Collaboratives based on the Breakthrough Series Collaborative model. Dr. Morales has provided evaluation technical 
assistance to states, tribes, and human services organizations receiving grant funding from the Health Resources and 
Services Administration, Substance Abuse and Mental Health Services Administration, and ACF’s Children’s Bureau. 
Dr. Morales received a Ph.D. in child psychology with a concentration in applied developmental psychology from the 
University of Minnesota.
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Thank you for participating in NRCEC 2020!  
We encourage you to provide feedback via our online  

post-conference evaluation or to send general comments or feedback  
to nrcec@impaqint.com.  

We look forward to seeing you at NRCEC 2022.

Cooperating Organizations


